The Teen Excellence in Leadership Institute (TELI) was created to provide meaningful leadership and civicengagement experiences to teens. We integrated Chickering's Theory of Identity Development and the 
Introduction
As their environments are constantly changing around them, adolescents are consistently met with various constraints and threats during this key developmental stage. Additionally, future employers continue to call for youth to develop career-readiness skills to be successful in the workforce (Crawford, Lang, Fink, & Dalton, 2011) . Youth programming has the capacity to provide career-readiness skills by supporting youth through positive youth development (PYD) (Larson, 2006; Lerner, Almerigi, Theokas, & Lerner, 2005) .
Youth programming can also bolster leadership, communication, problem solving, and decisionmaking skills, which are all crucial skills to foster workforce readiness (Rutherford, Stedman, Felton, Wingenbach, & Harlen, 2004) .
Youth-leadership development is a proven strategy for aiding youth in overcoming obstacles and increasing independence, mastery, generosity, and a sense of belonging (Worker, 2014) . However, intentionality of youth-leadership program models is essential to their success and the overall promotion of PYD and careerreadiness skill advancement. Various organizations around the world provide these types of programs.
4-H and the National FFA Organization (FFA, formerly the Future Farmers of America) are well-known and have a long history of providing beneficial experiences for youth and adolescents, alike (Radhakrishna & Sinasky, 2005) .
Priority One: Teaching, Learning, and Curriculum
Development of the National Leadership Research
Agenda (Andenoro et al., 2013) PYD encourages advancement of strengths, talents, interests, and the future potential of all youth (Damon, 2004) . Engaging programs and experiences support the promotion of the Five Cs of PYD:
competence, confidence, character, connection, and caring (Lerner et al., 2005) . Putting youth on a path to experience these Five Cs often culminates in thriving youth and participation in a "sixth C", contribution (Jelicic, Bobek, Phelps, Lerner, & Lerner, 2007) .
Youth who thrive often participate in civic endeavors through contributions to family, community, self, and civil society as a whole (Lerner, Dowling, & Anderson, 2003) . In addition to promoting civic engagement, PYD constructs frequently reduce adolescent risk behaviors, including sexual deviance, drug use, and self-harm (Shek & Sun, 2015 .
Many youth organizations aim to prevent negative behaviors. However, it is important to remember that ending or preventing a negative or risky behavior does not always guarantee positive benefits for the adolescents involved because the motivation to stop a behavior must be intrinsic (Larson, 2000) . Damon (2004) posits that youth programs and interventions should "manifest potentialities rather than the supposed incapacities of young people" (pg. 15). By focusing on promoting self-regulatory and goal-oriented actions, problematic behavior conversely decreases (Gestsdóttir & Lerner, 2007 (Buschlen & Dvorak, 2011; Komives, Longerbeam, Owen, Mainella, & Osteen, 2006; Owen, 2012 ).
The TELI model utilizes the 4-H Citizenship
Framework by incorporating the key focus areas of civic engagement, service, civic education, and personal development (4-H National Headquarters, 2011 
Understanding of Self
Goal one of TELI is for teens to develop an understanding of self and a personalized action plan for engaged leadership. To be a successful leader, it is essential that individuals understand themselves and how they interact with others.
Authentic leaders develop their sense of self through a meaning system, which reinforces self-reflection on life stories (Shamir & Eilam, 2005) . Individuals partake in authentic leadership practices through the development of self-concept, clarity of values and beliefs, goals focused on self-concept, and heightened self-expressive behavior (Shamir & Eilam, 2005) . Therefore, developing a sense of self is one of the first steps in learning how to lead others.
The TELI model utilizes both learn and lead constructs from the 4-H Citizenship Framework (4-H National Headquarters, 2011) . Activities are incorporated within the model to aid participants in the self-discovery process to find their own voice. Additionally, the model is constructed to incorporate the development of intellectual competence, emotional awareness, self-regulation, self-sufficiency, and identity formation (Chickering, 1993) . Chickering (1993) supports self-chosen goals and autonomy as opportunities to move towards the development of integrity. To achieve this goal, TELI incorporates self-assessments, strengths training, and the development of a personalized action plan for engaged leadership, as activities for promoting understanding of self. 
Developing a Network
The second goal is built around the premise of allowing teens to build a peer community of practice (CoP). "Communities of practice are groups of people who share a concern or a passion for something they do and learn how to do it better as they interact regularly" (Wenger, 2011, p independence, and mature relationships (Chickering, 1993) . By building trust slowly over the first weekend, a safe, supportive, and non-judgmental environment is provided for participants to be vulnerable with indepth sharing during reflection.
Community Problem Solving
With every problem solution comes unintended outcomes that consequently produce more problems (Friedel, 2014) . These consequences ultimately fuse to create wicked problems. A wicked problem is a complex one that cannot be removed from its environment, and any solution will have positive and adverse impacts on the environment (Grint, 2005) . With this in mind, wicked problems require a diverse team to examine solutions from multiple lenses. When driving change focused around wicked problems, community change agents must work in teams to identify the core issues and viable solutions.
Goal three of TELI aims to heighten participants problem-solving skills by challenging youth to select and develop an intervention for a community-based wicked problem.
The third goal is for participants to design a team project to address community leadership needs in Virginia. Connect, engage, and impact are core concepts within the 4-H Citizenship Framework that encompass this goal (4-H National Headquarters, 2011 ). The TELI model challenges youth to begin finding their role in engaged community problem solving to make an impact through change within their local community, country, and world. As youth move through the seven vectors, they begin to develop competence for functioning as a team and instrumental independence for problem solving (Chickering, 1993 
Advocacy
Goal four is for teens to learn more about advocacy and outreach to improve the lives of others.
Promoting youth advocacy builds future leaders who are civic-minded and actively engaged in their communities . Community youth development overlays community development and PYD to engage youth in their communities.
The TELI model utilizes the team-based problem to engage youth in their communities as they collect information on their issue. In addition, legislative advocacy, leadership in practice, and community service topics are encompassed to promote advocacy and future outreach efforts. When youth engage, lead, and impact, they focus on making their communities better through engaged citizenship (4-H National Headquarters, 2011 ). The TELI model aims for participants to see how they could make a difference in their community, which aids in the development of integrity through humanizing values (Chickering, 1993) . The core of this goal is to develop a group of young change agents to serve as a voice for the future.
Evaluation Methodology
We designed an evaluation to determine the 
Demographic Profile of TELI Participants
The following provides explanation regarding the demographic characteristics of the 38 teens (N=38) that participated in cohorts one and two of TELI.
Gender, ethnicity, and race. Fifty-three percent (n=20) of participants were female and 47% (n=18) were male. In terms of ethnicity and race, 97%
identified themselves as non-Hispanic or Latino (n=37). Eighty-seven percent (n=33) of participants were white, 10% (n=4) were black or African American, and one respondent self-identified as Asian (3%).
Program affiliation and residency. Of the 38 TELI participants, 42% (n=16) were members of 4-H, 37%
(n=14) were members of FFA, and 21% (n=8) -I set goals for myself.
-I have a plan for reaching my goals.
-I have talents I can offer others. -I know community leaders who support me.
-I can contact someone that I have never met before to get their help with a problem.
-I have the confidence to speak in front of groups.
- -I like to work with others to solve problems.
-I am able to lead a project that will make a difference in my community.
-I help make sure everyone gets an opportunity to say what they think.
-I treat everyone fairly and equally when I am in charge of a group.
-I am able to lead a group in making a decision.
-Legislative advocacy -Community service Learn more about advocacy and outreach that will improve the lives of others. (Advocacy) -I pay attention to new events that affect my community.
-When I hear about an issue, I try to figure out if they are just telling one side of the story.
-I plan to work on projects to better my community.
-After high school, I will continue to work to better my community.
* Note. Inputs represent activities from cohort two. Some of the inputs varied between cohort one and cohort two. were not made between data or group data. We employed a Wilcoxon signed-rank test to determine whether there were significant differences between means on retrospective pretests and posttests for each construct: understanding of self, developing a network, community problem solving, and advocacy.
A Wilcoxon signed-rank test is a nonparametric test, which does not assume normality with distribution (Woolson, 2008) . Wilcoxon signed-rank test examines intrapair differences between each individual for overall significant changes and is appropriate for small sample sizes (Woolson, 2008) .
Qualitative Methods
To achieve more in-depth feedback from participants (n = 14) about the TELI experience, we conducted focus groups with the second cohort. On site at the second (final) face-to-face session, we randomly assigned participants to one of two focus groups with seven participants in each focus group. Two researchers conducted the focus groups while two additional researchers served as notetakers. We conducted the focus groups using a protocol approved by the university Institutional Review Board and each one lasted 35-40 minutes. The focus group protocol included questions around the following topics:
meaningful experiences, least meaningful activities, learned skills, how skills will be applied in the future, and recommendations for changes to the program.
We transcribed all audio files verbatim.
Data analysis. We utilized an iterative process to increase trustworthiness throughout the coding and meaning making process (Creswell, 2013) . Five researchers independently coded transcripts for comparison and inter-coder reliability (Creswell, 1998) . Then, collaboratively, we discussed and compared the codes related to meaning units of data to increase inter-coder reliability as well as discussed patterns for consensus on emergent themes (Creswell, 1998) .
Researcher reflexivity. Within qualitative research, reflexivity is an important element to disclose how biases, values, and background of the researchers shape the study and results (Creswell, 2013) .
To increase the credibility, trustworthiness, and authenticity of the researchers, the following reflexivity statement was prepared:
The practitioners. We could not assume the data was normally distributed given the small number of respondents, thus we used Wilcoxon signed-rank tests to examine whether statistical differences existed between the change in means for pre-and post-survey results for each construct (Woolson, 2008) . In both year one and year two, respondents indicated a statistically significant change for each of the four constructs. Means of 4-H Common Measures for Before and After TELI and Significance from Wilcoxon Signed Ranks **p < .05. Constructs were evaluated using a four-point Likert scale (4= very confident, 3= confident, 2=somewhat confident, and 1= not confident).
Qualitative Results
Qualitative data analysis of the focus group responses As we were sort of putting the things together for our presentation, we were thinking about the order of how we should apply everything. Concurring with the findings of Dormody (1994a, 1994b) Further, several previous studies reported skill development as a primary outcome of their youth leadership-development programs, corroborated as a finding within this study (Bean, Harlow, Kendellen, 2017; Kress, 2006; Reichard et al., 2011) . The researchers recommend inquiry in youth-leadership development aimed further than skill development to examine long-term outcomes, including application and transferability of leadership growth.
Additionally, graduates of the TELI program should be reassessed for long-term change overtime. with strategic decisions to create opportunities that maximize developmental outcomes" (Bean et al., 2017, p. 76) . Within the development of TELI, knowledge and theories were utilized to maximize activities for optimal growth. Thus, it is recommended that other youth-leadership programs utilize solid theoretical and practical foundations for success.
